THE CHAMORRO STUDIES

CONVENTION
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About this Issue

As Guam continues to evolve, new values
and customs are added as older ones adapt
or are discarded completely. For years, the
iacal “"Chamorro' has been concerned that
his “identity”’ was amorg the customs and
traditions being abandoned.

Understanding the Guam  culture is
necessary if it is to remain viable. Towards
that end, a Chamorro Studies Convention
has been established both to acquaint the
cutsider with Guam and to focus the local
population upon the threat of cultural
demise.

The convention is to be held this Friday
and Saturday at George Washington High
School.

The convention consists of seminars on
language, history and culture. It also in-
ciudes cultural activities. The total fec for
both days is §2.

The material in this special Chamaorro
Studies Convention section was prepared by
convention organizers. Also included are
letters of endorsement from island leaders.
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“You know Underwood, you're pretly
smart for a Guamanian, why don't you be
an electrician or something,”’ my counselor
for the JFK graduating class of 1965 told
me.
| I have often looked back on that remark

and passed it onto [ricnds so that they may
be properly aghast at its insensitivity and
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implicit racism which everyone dutifully
agrees exists no longer. '

The irenic thing about that remark is that
1 took it as a compliment. In that time
frame of my past experience as a student in
Guam's schools, it was a legitimate
statement. Only later did | become in-
dignant. Then upset. Then fighting mad.
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And finally I had become a retrospect
ethnic radical (I kept digging up the
upleasant past to justify my narrow
molions).

Muore recently, I have gone beyond ethnic
radicalism and approached what [ feel is a
genuine respect for all people, including
mysell. 1 look back at that counsclor's
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vmark now and only a faint smile comes to

1y lips -- and perhaps a tinge of pity for a
nan whom the world had passed by
If there are any lessons to be learned at
# from o multicwlthral eavironment, it
wist be mutual respect. Such respect can
e only from educatinn. But on Guam the
lurational structure provides children
ith only a superficial respect for
hamarro culture, a deep-rooted respect for
‘American culture,” and almost no respect
a1 such minority cultures as those from the
‘hippines vr Micronesia.

Since this week's Chamorro Studies
‘unvention addresses itsell to knowledpe
bout the Chamorro people, let's address
urselves to this cultural group and their
ducational image.

You may say, “Wail a minute, we have
‘hamorro Week, we have the Chamorro
anguage and Culture Program, we have
e Guam Reader Series and we have
nlingual programs.”” How can the
hamorro child have educational image
ifficullies since everything seems to be
oing their way.

All these programs and activities do cxist,
rue. Bul these programs are deomed to
itlure: These programs need widespread
apport from educators, which has failed to
nalerialize; the Chamorro people nced a
‘tter self-image which is only now
merging; lastly, these programs nced
nore than conversational Chamorro and
~aking an occasional object out of coconut
rees.

The Chamorro Studies Convention hopes
o begin to satisfy all three needs.

tdueator Support

Iet us be honest for a change. The
ducational structure on Guam is
‘ominated by Statesiders. Maybe not
umerically, but the power and the
bility to influence the communily rests
.ith Statesiders. More importantly, in
2rms of the community's perceplion,
ducational lcadership comes from outside,
Does this mean that Chamorro studies are
swomed because many of our teachers are
ot Chamorros? No, that isn't the casc at
i1. I think that the biggest problem lies in
a2c Chamorros themselves.

Rather, there is a lack of personal
nowledge about Guam and the Chamorro
cople which can be evercome only by
rars of Guam living. It also mcans that no
ratter how these Chamorro programs are
nplemented, explained, justified or
1tionalized, there is a gnawing sense
mong Chamorros of beinp on the “out.
de." There are fears that the mass in-
itution of these programs might mean job
5. These are real problems which nearly
.eryone denies, but are real just the same.
Knowledge ahout Guam? Most teachers
re woefully facking. Ye1 it is converscly
ue that individual Stateside teachers have

Written by Robert Underwood

en in the forefront of research on Guam
ad the Chamorro. In particular, the case of
uam history in secondary schools has been
dvanced .- frequently over the objections
[ Chamorro administrators -- by
tatesiders.

The convention, by presenting an array of
mteresting topics, hopes to cxpand the
nowledge of individual tecachers about
uam. Hopelully, that will lead to research
n their own and a new Kind of un-
~rstanding in the classroom.

Another feature of the convention is to
rovide sound educational reasons for the
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adoption of larger-scalc Chamorro
Studics programs. This will be done in a
nonthreatening spirit: these programs do
nat exist to develop “brown-power' zom-
bies nor will they supplant current
educational programs.

We rightiully want an equal share of the
educational pie and for gund reasons.

It is becoming increasingly clear that
youngsters coming out of school lack firm
foundations in scif-identity. A clear image
of “place in the world” was lost after the
impact ol mass education on Guam. One
frequently hears the cry that things are
getting better, that many Chamorro
youngsters have gone 1o Annapolis and got
good grades in other U.S. universities.

1tis a case of the rich getting richer while
the poor get eliminated. H you don't beiicve
it, count the wasted human resources
cutting tanpantangan as a CETA cmploye
by the roadside. There is much more than
an economic slump invelved. There is a kind
of educational-metivational that in-
ereasingly permeates the youth of Guam.

Somctime soon Guam educators are

going to need a respect for the Chamorro
cufture and a break from the traditional "I
treat everybody the same' moralizations.

Nothing is more infuriating than a
statement to the effect that when [ talk to a
person. I ncver notice his color, his accent,
his color of cves, his or her sex, cut of
clothes, nervous mannerisms or whether he
is handicapped.Living in a multicultural
environment - and more importantly
educating in a multicultural environment -~
does not call for ignoring differences,
Learning from living with different kKinds of
peaple does not involve

an attempt to

The educational structure b,‘
on Guam is dominated by
Statesiders. Maybe not
numerically, but the power
and the ability to influence
the community rests with
Statesiders.......there is a
gnawing sense nmong
Chamorros of of being on
the ‘outside.’

pretend that they aren’t different. The
lessons come from a real sense of respect.

What is real cultural respect? Perhaps it
is an unattainabie goal only hazily defined.

What it isn't can be casicr exploined:

It isn’'t sympathy as in, 1 must make
allowances for this chiid in the classroom
because he comes from a culturally
disadvantaped background ™

Itisn't empathy as in, "' must pretend to
be Chamorro so that I can get the child's
respect: I'il say lana’ Iahi, don't do dat.™

It certainly isn’t cultural education that
contrasts outdated things (grass huts,




To have only a once a year
activity ‘during which we
highlight our past only
scrves to highlight our
prescent failure as a people.

Chamorro Self-Image
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banana leafl plates) with the modern
“American' thinps (television, discn
music) in a way that is clearly unbalanced,
ceven 10 a moran., | never could understand
why modernization was  co-opted by the
1.5. 10 be an American phenemenon,

Lastly, it isn't faint attempts o mask the
curriculum with a Chameorro [lavor. To
have a once-a-year activily during which we
highlight our past only serves to highlight
aur present failure as a people.

What should the cducator do? Nothing
elaborate except gain a knowledge about
Guam and put some of it 1o use in l.he
classroom. Educators generally are in-
telligent, adaptabie individuals who are
especially trained to deal with changing
environments.

What shoutdn't he ¢do? He shouldn't treat
bicultural o multicullural cducation as an
adjunct to “real education' nor should he
fear that the much-vaunted “real
education’ no longer apphes.

The main stumbhng block in the in-
stitution of a Chamorro studics program  is
the Chamorro people thémselves. Due to
many faclors, many Chamorros arc unsure
i boul how to react to Chamorro studics,
| articularly in the schoots. Some see it as

tov late' to be effective and others scize
1pon it for all the wrong reasons. The cnd
tesult has been confusion -- not only in
flanning for implementation, but alsv in
rauonalizations for implementing  such
programs,

The convention hopes to persuade dif-
I>ring lactions to share their knowledpe
and gain reahstic insipht into the problems
ey confront.

Let’s deal with the contention that these
attempts at cultural education are *'too
1ite."” Persons who support this contention
[-equently argue that Guam’'s Chamorro
c1ildren are really not Chamorro at alithat
Chamorro is no longer their first language;
tiat they no longer behave as their parents
cid; that they are thoroughly Americanized
i't most respects. These arguments, aside
f -om being a universal parents’ lament, {(*'it
j'ist isn’t like the good old days™), are a
s :rivus misconception of culture.

They are not speaking about a Chamorro
cilture that is alive and vibrant, they are
sncaking about a Chamorro culture that is
s atic and traditional. Yet, if the members
of a cullure change or adapt, who is to say it
is still not their culture? The argument
should not be between the American way
ala hamburgers versus the Chamorro way
ala pre-war Guam. Time has eliminated
that choice. The debating point should be:

o_C he resource n
ability to control their cult 2

né o muore anteresting features
about Chamerros is their adaptability, |
often gel irritated by Micronesians who
chide Chamorros for sclling their culture
for American dollars and creature com-
forts. Yet, it is because Chamorros da adapt
and have traditionally done so that they
continue to exist. My rclort: When the U.S.
is through with Microncsia 50 or 100
years from now, Chamorro will continue to
exist as a language whercas Micronesian
cultures that view 2all change as
cataclysmic will be the real recepients of
cultural punishment. t

Nevertheless, the "too late' group is
large and full of devoted followers. They
foul up bilingual programs, give lip service
to curriculum changes when it appears
profitable and privately predict doom for all
such programs. It is not that they arec
ethnically untrue or turn their backs on
fellow Chamorros

The reasons for their behavior may be
quite personal. Pecoplec who have spent
years learning “'proper English," invested
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large sums of money for an **American®
education and have devoted a lifetime to a
concept of “"American’ success find it hird
to turn their back on those efforts.

But upon closcr exomination, we should
find that a Chamorro program does not
mean lurning your back on**Americar””
education. Bul that perception dies hard.
Speaking - English -so-that-one-may-
acquire-marketable-skills can easily be
misinterpreted as speaking-Enelish-means-
intelligence. Cultural patterns that call for
respect for elders, for example, become
synonymaous with stumbling blocks to quick
achievement for the young.

It is difficult to explain to the Guam
newcomer why Chamorros (except for
brown power fanatics) scem to lack ethnic
pride. When your whole farmal education
calls for different standards than those you
learncd at home, ethnic pride becomes
meaningless, or worse yet, an obstacle to
Progress.

What about those Chameorros who do
support these programs? Yes, some make
snide remarks about non-Chamorros. Yes,
there arc thuse who latch on to the concepts
involved in Chamorroe studics as an ex-
tension of brownpower. What do we dowith
these individuals?

The problem is not to reject this kind of
support, but to channel it, perhaps turning it
into somcthing positive. The convention
hopes to meet this problem head on. We
want to show that valuable research for all
kinds of purposes can be done on Guam,
that educational programs with a definite
cultural content are not racist and, in fact
combat racism. We want to be proud of
oursclves in a positive way.

Chamorro Studies
Content

A f[requent and valid complaint about
current educational programs featuring
Chamorro language and culture is that
they lack depth and substance. This is often
excused by the relative newness of the
programs. But development of curriculum
materials has made greal strides since the
inception of such programs.

The convention hopes to add to the list of
curriculum possibilities and source
materials by providing a forum for
scholarly research. The familiar complaint,
often by Chamorros themsclves, is that
there just isn't enough material to study
about Guam, its past, its people and its
language. Moreover, that such study is not
scholastically rewarding since the people
don’t really have much of a language, only a
fragmented and fading culture and a
history which highlights events caused by
external factors. Again, these are per-
ceptions which may fall quite outside the
mark.

The convention, by being as professional
in operation and content as possible, hopes
to make a significant contribution to the
enhancement of Chamorro studies. There is
much to study. There are many malcrials
yet unstudicd. The contributors to the
convention have made the initial steps in
what will soon be a classroom is the
teacher. By attracting the teacher to the
convention and presenting him with wor-
thwhile scholarty information, he can then
make a professional judgment as to its
adaptability and utilization in the
classroom.

Only in this way can we break the per-
ception of Chamorro studies as a kind of
quaint native studics as something Lo take a
picture of and send to the folks back home
showing a South Sea island paradise.

Guam is no paradise. It is tco complex for
that and its educational structure must
respond.



r RSO

1 CHAMORRO Tl U FALINGU

lick-na | dikike' na patgom,
"“Ya-hy, Nana, umeskuela.
Ya-hu todu § mangga’chong-hu,
Plot sl Pedro’yan sl Manucta,

“lu e,evak 1 find' English,

Yu hu tunge' 1 tine® Chamorre.
Ilck-na | ma'estrantmami
Taya' guini manmudoru.

“llek-na | matestran-mami
Ta fanaguaiya ha® todu
Parehu, guabu yan | palu,
Ya balina un ulu ki un kodu.

“Manhami tedes an manmagof,
Manhami todes an manganita,
Manhugande pat manmange'.
Taya' sina ma'espanta,

“Nana, bai sigi ha' umeskuela

Gi bllingual na tiningo’,

Ya hu magahet na Chamorro,
Ya | Chamorro ti u falingu.”
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A fear of losing what we value as tradition
agues many of the descendants of the
mient Chamarro and those who recognize

o beauty and worth of a culture thal has
'l.»lvcd over a perivd of 3,500 years in the
ariana Islands.

The cultural crisis now confronting
wvamanians results from a diverse
storical acculturation experience, recent
ultieultural infiuences, and an in-
niduction to a modern technology with
ilues totally new and bewildering to
samanians.

An identity crisis or state of confusion

From Bishop Flores...

It has always been my contention and my
conviction that the preservation of the
Chamorro language and cullure is in no way
a hindrance but rather a help towards the
total cducation and personality growth of
our young people in all our schools.

if language is the soul of any people, and
culture 1s the body of selladentification,
then it stands to reasan that the Chamerro
language and culture program will goa long
way towards '%dkmg cducation meaningful
and relevant to our people.

It is a {allacy, | belicve, to think that hy
emphasizing the Chamorro language and
culture studies in our schools the ef-
fectiveness of teaching [Enghsh s
weakened On the contrary, it should be
strengthencd. The Chamorre lanpuage and

culture are lacking in resources and
dimensions to make it difficult or valucless
to pursue, The greater the appreciation we
have of our own Chamarro. language and
culture, the hetter and more enlightened
Americans we become. Our ¢ducators in the
Mainland and also here on Guam are
presently challenged by the yearnings of
both the youth and adults for a personal
identity and for an appreciation of their
ethnic and cultural beginnings.

1 am sure that the Chamorro Studies
Convention will play a major role in coor-
dinating the varwus cfforts that have
already been spent to make possible the
scientific and professional presentation of
the Chamorro language and cultural
program, thus enriching our educational
goals and objectives.
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Guamanian please stand up?'" Opinions are
plentiful, the most poputar being:

--those who speak Chamorro

--those who were born on Guam or whose
parents were born on Guam

--those presently residing on Guam

--those who contribute politically,
ccanomically, or socially te the local
comrounity.

These opinions fall short of giving a
satisiactory answer (o the question “What
is a Guamantan?'’ Combined they paint a
portrait, but the distinguishing features and
shades are as yet unclear. All elements are

Nritten by Laura Souder

-5 eXist among the younger generation in
iam. It stems from an uncertainty about
.ho we are,” "where we're at,”" and
.hat we want to become.” The reference
youth is deliberate -- more than G0 per-
1t of Guam's population is under 25 years
wge.

s perceived crisis is not simply that
perienced by maturing individuals. Mare
ply it is the inability to identify with a
Hture that one can call his or her own,

‘0 Be Guamanian

‘“hen confronted with the seemingly
iple question by the newcomer, ““What is
typical Guamanian?" maost of us are
-uc -tied beyand the universal response.
the people of Guam .’
.nch is trying to make scnse about being
amanian. One can casily ask, “lIs
rybody on Guam a Guamanian?' A
wounding NOOOO cnsues. “"Well, not

Wy
50 we ask ourselves, “Will the real

.
not in harmony. An integrating force is

lacking.

Clashes of Culture

The experience of the people of Guam in
the last three centuries, the recent influx of
ethnic groups and technnlogical moder-
nization are some origins of the Guamanian
identity conflict.

Spanish culture was introduced in the
16th century. Remnants are most noticeable
in church observances, in the extended
family structure and the shared economic
and social functions of its members. Buts of
the ancient Chamorro culture have filtered
through to the present day. The Chamorro
Inngunge has survived, We still chew betel
nut and believe in the taotaomona, spirits of
the ancient pagan Chamorros.

“The early Chamorros were easily
pleased, well mannered, hospitable and
tractable when treated with consideration.
They were hoisterous and gay and delighted
in jokes and buffoonery. They were fond of

i

comyetition of all sorts, from games and
dancing, to barter and warfare, and they
loved to outdo a rival by wit or trickery.
Intellectually they were ingenious and
quick to lcarn anylhmg to which they ap-
plied themseclves.” These words were
written in 1947 by anthropoiogist Laura
Thompson. These characteristics are as
applicable to Guamanians of today,

Guam was ceded to the United States in
1898 1s a spoil of the Spanish-American
War. 40 years of American military
government ensued. The U.S. system of
government, education and commerce were
slow to take hold. Ties with the United
State« came to an abrupt halt with the
Japar ese occupation during World War I,

Thi+. was by no means a cultural
revolution, as Japanese trades and food
were virtually all that was assimilated
culturally. But that experience became the
catalyst for full fledged participation in the
American system. From Liberation Day on
July 21, 1844, Americanization has con-
fronted and ch.:llcngcd the older pre-war,
19th century Spanish existence of the people
of Guam,

The Guamanian cxperience, then, has
heen one of constant adaption, assimilation,
and fuston since Western contact. One
would expect that modern Guamanians
should be well equipped to handle the in-
fluences of peoples and cultures as was done

in the past. However, it seems that present
changes are quite different.

The roots of tlie present day identity
crisis lic in the existence of conflicting
values created by a new educational system
and rapid economic development.

These elements have emerged:

--The traditional family socialization
versus socialization m  the schools, a
gencration gap;

- The importance of traditional obligations
within the family versus a growing sense of

Continued on page 8
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Pride in the nutive culture
i3 not enconrasted, the
youth harbor feclings of
inferiority -- being local
and speaking Chamorro
ion't cool anymore.

Continued fn;m page 7

individualism and socio-econumic in-
dependence outside the family:

~ --Social control derived from religious and
moral principles versus less defined
situational ethics with emphasis on more
secular explanations.

The young population is most affected by
these recent trends. They do not have the
sense of security and sense of tradition that
their parents poussess, Nor do ll;r.-!y wholly
accept the modern approach to life.

In school they are bombarded with ideals
of individualism, personal decision making
and independence, a "think for yourseif™
philosophy, through a curriculum con-
ducted in English and focusing on the
American experience.

Pride in the native culture is not e¢n-
couraged, the youth harbor feehings of in-
feriority -- being local and speaking
Chamorro isn't cool anymore. Yet at home,
they are expected to adhere to the
traditional style of life,

A young Guamanian for example, is torn
between social obligations and stability of
the extended family versus the indivaidual
[recdom and personal pgain  (but not
necessarily a secure position) of in-
dependence from famaly ties.

A child is taught to respect clders and
obey authority. There is a strong sense of
priority and deference to farmily members.
Personal chnices and desires are com-
promised in return for a scnsc of belonging
and caring, stability and emotional security
in the extended family.

Simultaneously, at school ene learns to
compete and get ahead, to be decisive and
assertive when dealing with others. Parents
force the child to use English so thal ad-
justment at school and in the business world
will be easy. Some children are em-
barrassed to speak Chamorro or ncver
learn to as a rcsult of this emphasis en
English as the superior language.

Rapid economic growth requires that the
island population increasingly rely on
manpower and subsistence resources from
outside soucces. Insecurity and feelings of
inadequacy besct the local people. In ad-
dition, maodernization demands a highly
skilled, technically trained labor force
which are currentliy alien and Mainland
workers and professionals, This leaves a
bitter taste. The local person, on the onc
hand, enjoys the comforts of change, but or.
the other hand, must depend on someone
else to mnke it possibie. In Guam thit
situation has created a growing resentment
between Guamanians and Filipinos
Statesiders, and more recently Orientals
The outsider is blamed for problems such as
the increasing rate of crime and drug
abuse.

Tourism is an added source of frustration
as improvemenis in eatertainment and

. recreatlion are tourist-directed. Most of the

tourists coming to Guam are Japanese.
Some youths vent their hostility by stealing
from, molesting or assaulting Japanesc
tourists. The rationalization behind these
acts of violence is alarming. *“‘Let’s get
even; look what they did to us during the
war."

Social control was enfarced by the family
and the church. Obedience and respect for

others weree highly valued. Now there is a
falling out of this pattern into a more looscly
defined code of behavier which allows for
overt expression of frustration and vin-
dictiveness in crime and delinquency.

Added to this loosening of social
restrictions and control by the family and
church is a major source of new influence:
the mass media. As family and church
control breaks down, there is a pgreater
susceptibility to be influenced by audio-
visual communication. Movies, television
and printed materials provide new models
for prowing chsldren uncertain about how
they should act.

A thread of insecurity is woven through
the everyday cxperience of the Guamanian
youth. It is this insecurity which prevents
the young Guamanian from integrating the
ncew with the old to form an identity which
can be catied his or her own.

Some ancrete ‘
Approaches

Adults are becoming aware of the
identity crisis of the youth. Young pecople,
pevernment leaders, educators, and other
interesied citizens are secking solutions to
this cultural dilemma. They believe that
buiiding pride in the Jocal culture will
strengthen’ the youth's feelings aboul
themselves, that it will give them a sense of
belonging, an identity.

Such efforts embrace educational
programs like the bilingual-bicuitural
project in Guam schools, community
projects, the emergence of the brown-power
movement, the consideration of different
political alfernatives and the develnpment
of culture-oriented programs sponsored by
the government.

It is too soon to evaluate the impact of
those programs on the youth's scarch for
identity, But they have elements which can
provide a sense of pride in the local heritage
and a sensc of sccurity in belonging to a
multicultural society.

Young Guamanians perceive the need
to develop a unique identity while meeting
the challenge of today's world. The problem
comes in deciding how to mold a functional
identity in a society of conflicting values.,

We need to formulate a self-concept which
combines elements from different cultures,
In choosing what values to accept in life, the
young Guamanian is challenged with
various possibilities. Let us hope that what
we choose for oursclves will strenpthen
confidence in our abilny and capacity to
make our own fulure.

We must learn that we have something to
be proud of, a heritage rich with a sense for
people.

Being Guamanian then, is not definable in
25 words or less. It is not simply spicy food
lovers, Catholies with a hast of rehigious
celebrations, speaking Chamorrn, being a
part of the extended family, the compadre
system or celebrating fiestas. Naor is it just
Americanization or technological man.

Identity embraces the feching of all these
clements; it is the combination of a
muiticultural way of life. That is the real
Guamanian.

From Agueda Johnston ...

The Chamorro Studies Convention is most
timely and commendable.

The convention noe doubt will implement
programs that will help the Chamorro to
learn about (and preserve) their own
culture and background, and most im-
portant of ail, their own mother tongue Itis
a known fact that many of our Chamorro
children cannct communicate {reely with
their grandparents because the grand-
children speak only English and the
grandparents speak only Chamorro. The
situation discourages the heautiful
relationship that should exist between the
grandchildren and the grandparents. In this
connection, the schools of Guam can help-
and also be benefited by -~ multiculiural
education.

While it is most gratifying to note the
great progress and improvements shown in
our ability to speak the language of our
fellow Americans and benefactors, it is sad
to realize that we have neglected to
preserve our own culture and mother
tongue to the extent that we do not know
how to count or name the days of the week
and months of the year in Chamorro.

As | heartily e¢ndorse the Chamorro
Studies Convention, | also wish to extend
sincere congratulations to the individual
participants who are giving their time,
tnlents, experience and experuise o the
project to help retrieve the fast vanishing
culture, history, mother longue and
heritage of the Chamorro people.
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“Our ultimate goal for a

world socien society is

equality of people,

not their uniformity”
--Seymour W, Itzkoff
“Cultural Plurism and
American Education

Written by Clotiide

That statement sums up our objectives in
teaching and usage of the Chamorro
language: We secek equality through a
recognition of Chamorro as our right to be
individuals. We (Chamorro-speaking
people) wish to be equal, yet free to be
different.

How shall we achieve our “freedom?””
First, by identifying language problems.
Secondly by ininating a broad, com-
prehensive program to search for solutions
and implement them.

The problem areas are not unique to
Guam. “Language pluralism’™ can be
identified and advocated without fear of
destroying basic structural principles of
language learning. In Guam, much hke
other bilingual areas in the United States,
students come from different home
language environments. In one, Chamorro
is spoken by parents who have strong
educational backgrounds. They generally
speak English to the children and provide
good health hahits. The other is a home in
which the parents speak Chamorro but are
educationally handicapped. They speak the
kind of English they have learned to their
children. Subsequently the parents’
limitations are passed on to their children
In the case ol the educationally han-

dicapped parents, if there is no emphasis on
health habits and nutrition the problems are
intensificd.

Some of the basic problem areas are as
follows:

1. Why do Chamorro speakers pronounce
certain English words the way they do?

Basically, the reason for this is the fact
that some sounds do not exist in Chameorro,

for example, ""th’’ sounds. Chamorro

|

Gould

speakers sometimes say ‘‘tree’ for
“three,” or ''Da’’ for “the,”” or “dem" for
“them." A similar situation exists for long
vowels. Chamorro specdkers may say “‘bit”’
for *‘heat”, or “‘shap’ for “‘shecp.””

2. why is English sentence structure
verbalized by Chamorro speakers In a
unique manner?

There are two reasons. First, home
language environment (i.e.; “Maria gots
it"” or “'It's more better.'” These are rein-
forced by common usage). Second, no such
word or phrase exists in Chamorro (i.e.; the
command *off the light' instead of ““turn
off the light.”” There is no such phrase as
“turn off,” so a literal transiation is uscd).

. Why are literal translations so dif-
ficult?

The explanation is similar to the reason
given in the previous answer. For example,
a variation of the command used before
(turn off the light) commonly uscd by some
Chamorro speakers is “kill the light.” In
Chomorro, it is “'pune’ i kandit.” *'Puno "
means "kill”" or "'to terminate.”’ There is no
transiation for “off.” In some cases it is
almost impossible to translate from
Chamorro to English or English 1o
Chamorro if one wishes to retain the real

. attitude a good model

substance of the thought.

it is interesting to note here that
Chamorro speakers are much more ef-

ficient and practical in devising a trans-

lation for “turn off the light” than some
teachers are willing to admit. Why clutter
up the conversation with extra words?
“Off"" or "kill"" does the same job as “turn
off,” doesn't it?

4. What are the language Interferences
that appear as a result of cultural
background?

So many that it would be impessible to try
to list them. However, cach child is an in-
dividual and individual differences are the
key to this probiem. Some gencralizations
can be postulated, though. Compare the
manner in which *Stateside’ children
express themsclves with Chamorro
children. Is an apgressive, loud, confident
for Chamorro
children if their own culture teaches the
opposite?

Solutions are cvident and involve a wide
spectrum of approaches. Since proficiency
in both Chamorro and English has been
proven to be beneficial to learning, we must
strive to teach the pest Chamorro and the
best  English,

“Informal language' has been identified
by scholars as the development of a means
of communication which embraces aspects
of two or more languages.

In Guam, bilingual education is more
than merely correcting grammar and in-
creasing vocabulary. It has to do with
redesigming the child’s entire outlook on life
without destroying family ties, cultural
identity, self-confidence or pride. The
process involves changing speech patterns
and revising the entire structure and
pronunciation of what has grown from an
“informal language” to a formal language
for most Chamorro children. The
“restructuring” and “‘redesigning'’ must

begin in the primary years of a child's
education. After they reach the fourth grade
level, it is virtually too late.

Continued on page 10
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The first thing that must
be done is to throw out
all Mainland-oriented
educational materials for
kindergarten through
third grade grade .....
materials should refer to
alien environments

and phenomena as exactly

what they are: alien!

Continued from paye 9

What must be done?

The first thing that muost be done is 1o
throw out all Mainiand.oriented educational
materials for kindergarten through the
third prade. This does not mean that we
should get rid of Enphsh  kanpuage
materials, 0 mercly indicates that we need
to develop our own texts bascd upon the
realities that exist here in Guam. This
statement should also not be interpreled as
a rejection of proven teaching methods that
have bheen developed in the United States. |t
is the languape materials (audw-visual
awls, pictures, stories, and so on) that necd
to be locabized. After all, how can a chald
who has never seen or teuched spow, heen
on a desert, traveled over fifty miles in one
direction in onc¢ day, scen a train or
streetcar, raked leaves in Autumin, been
warmed by a fireplace or a furnace, seen a
building taller than ten stories or seen
wheat being harvested, relate to the ex-
pericnce as if it were a dnily occurrence?

The list is endless. The result is the harsh-

est kind of language interference.
especially for children who already have
lanpuage problems.

Rather, materials should refer to alien
environments and phenomena as exarctly
what Lhey are: alien! We should not drop alt
mention of trains, snow, or Autumn. We
should show them as something "far away'
which can be experienced only by “'poing
there." We should not pretend that Dick and
Jane (or ‘rather, Ricardo and Juanita)
living in suburbia or an urban setting is the
way that things are here or even shouid be.
We should recognize that "unu, dos, tres,
kuatro” is as valid a mecans of counting
from one to four as the way it is done in
other parts of the world.

Secondly, our elementary teachers should
be trained to identify the language nceds of
their students. This means the recognition

. of children with tanguage problems and

children that neced language enrichment.
The student with problems should be given

materials and activitics that are closer to
their cexperience and bhackpground. The
children who have stronger educaticnal
home environments should be allowed to
expand because they arc able fo relate to
morc universally applicable " subject
maltter.

In short, we must individualize in-
struction from the beginning. I suppose this
means smaller class size at preater ex-
penditure, bul are we debating the dollar
value of a child's education or how to soive
that child's problems? .

The next thing our curriculum experts
should do is to develop cducationnal games,
role plaving lessons, songs, arts and crafts,
that vtihze local natural materials and the
incal cnvironment and attitudes, They
should be readily availlable for use in all
clementary schonls not as a supplement to
so-catled “traditional” primary tools, but
us the rore of the curriculum

“Stateside’ and other cultures shouid he
woven in as an adjunct to the core
curriculum as a constanl reminder to
children that there ave other ways to do
thinps.

This should not be difficult because
television, the newspaper. comic boaks,
racho, records and movies are great
“teacher nds.” Let's stop fighting the
media and start using il {or our own cnds,

Another thing we should always keep in
mind is that Chamorro culture is indeed the
dominant culture. The “Chamorro Way"
may not be the only way, but it is the way of
Chamorros. Guam is strongly associated
with American ideals and American-style
democracy. This is somcthing we cannot,
nor should not deny. Neither should we
teach our childeen that it is wrong to be
different, that it is bad to speak something
other than English or that we are not free to
express ourselves. We must attempt an
understanding of the Chamorro “'language
of love' and affection. We must begin to
know what nonverbal forms of com-
munication arc interweven with the linear
aspects of Chamorro.

Thus, I hope we can achieve our
“freedom”’ from the oppression of a single
language. The only way to achieve this goal
is to begin at the beginning -- with our
children.

From Robert Hartsock...

A major problem for many, if not all. of
Guam's teachersis alack of thorough un-
derstanding of the culture of our island. The
majority of teachers on Guam were born
and reared off-island. This fact is coupled
with the lack of courses in the public schools
which provide for the study of the history
and culture of Guam. Consequently, the
opportunity to become knowledgeable is
very limited.

Teachers who are unaware of the rich

cultural heritage of the island can not
transmit this information to the children of
Guam. It is impossible for a child to develop
pride in the island and its heritage if that
child is kept ignorant. Teachers., at all
levels, have a tremendous responsibility to
insure that the children of Guam un-
derstand the history and culture of Guam.

Now for the first time teachers also have
an opportunity to learn a great deal about
Guam's cultural heritage. The Chamorro

Studies Convention to be held at GWSH on
January 21st and 22nd will bring together
the foremost experts on language, culture
and history of Guam and the Marianas. [
urge you to attend this convention and in-
crease your awareness of Guam's rich
cultural heritage. Your students nced a well
prepared teacher. Take advantage of this
rare opporiunity to increcase your com-
peience.

From Tom Brislin...

I commend the architects of the first
Chamorro Studies Convention and admire
their perseverance in bringing about this
culmination of their years of dedicated
work against what were sometimes Her-
culean roadblocks of apathy, inertia, and
general psuedo-inteliectual *‘poo-poching’’
over the idea that there is value in studying
ourselves,

It has never ceased to amaze me that
individuals who have their cultural roots in
a small island that was once populated by a
limited, primitive pcople and subscquently
cross-culturalty pollinated by larger, more
aggressive nations could deny intrinsic
studies to other individuals whose culture
has taken the same generat trail.

For this is history. England was once an
isolated land populated by the Celts, then
the Anglos and Saxons (nol to mention
Jutes) whose languape and culture became
dominated through centuries by ‘“‘out-
siders”’ such as the Romans, Germans and
French.

Despite this domination, a unique and
valuable culture arose thal is certainly

worthy of study, and certainly occupies
tremendous amounts of space in modern
education.

Equally unique, valuable and worthy is
the culture of the Pacific that has strong,
indigenous roots in Chamaoarro customs and
culture, even though subsequently in-
fluenced by Spanish, German, Orientai and
American nations with their attendant
contributions to languape and custom.

That culture is Guam,

Like other subcultures which comprise
the American fabric, there was a period of
neglect, followed by an ominous period of
suppression. Strict penaltics were imposed
for speaking Chamorro. Guamanians were
encouraged to abdicate their own culture in
favor of imitating the culture of the
“overscers.”

Paradoxically this suppression led to
increased awareness of the true cuitural
distinctions that makes the “Chamorro
Way' unique. Modern events slowly eroded
the philosophy of ““manifest destiny” and
allowecd the subcultures of America to
em¥Pge in pride.

Why study culture?

The reason is simple: survival, If there is
to be anything resembling a world com-
munity where politically drawn natjons
cooperate to insure the survival of all, each
nation and culture must understand the
others.

Modern communication and tran-
sportation has eliminated the “‘them and
us'' slatus of the world. The “thems' and
the *'us's" intermingle [reely in a constant
contact.

We must understand cach other in order
to communicate with each other. We cannot
understand another culture until we un-
derstand our own.

We must study oursclves and find our
own uniqueness so that we can appreciate
the uniqueness of others.

Bank robber Wilhie Sutton was asked,
after being sent continuously to jail for his
repeated crimes, why he robbed banks
“Because,”” he replied, "that’s whers the
moncy is."”

Why should we convene on January 21 to
study Chamorro? Becausc that's where the
culture is.




